AP English Literature and Composition Syllabus

2010-2011
Course Title

AP English Literature and Composition

Course Description:

AP English Literature and Composition is a course emphasizing the development of skills in critical reading of imaginative and discursive literature and in writing about literature and related ideas.  It is designed for students capable of doing college-level work in English while they are in secondary school, who are willing to devote the energy necessary to complete a course more rigorous and demanding than other high school English courses.  The program is designed to provide talented high school students with challenging activities and experiences which help them develop their powers of analysis and synthesis, with emphasis on a variety of styles and conventions that characterize quality writing.  The structure of the course provides opportunities for students to learn at a rate commensurate with their ability; to deal with material that intellectually mature students find engaging; to refine reading and writing skills important for success, not only in college but also in the business and professional world; and to cultivate habits of reading, writing, and thinking that characterize life-long learning and enrichment.

The course uses a thematic focus each six weeks to enhance learning through interdisciplinary, integrated activities, using advanced literature, embedding cross-curricular content into the teaching of the language arts, and requiring high-quality student products.  The course is organized to emphasize major concepts of theme-based curricula as they apply to literature, writing, language study, cultural diversity and oral communication.  Students will be engaged in literary analysis and interpretation through problem-based learning, inquiry approaches, and independent investigation.

Most of the selections studied in the course are works written in English by world authors, including works by African, Australian, Canadian, Indian, and West Indian authors, as well as works by both British and American writers from the sixteenth century to contemporary times.  In addition, translated works by Greek, Russian and Latin American writers are   studied. 

Course Objectives: 

·   To equip students with skills in stylistic analysis of prose passages; 
·   To enable students to write effective critical analyses; 
·   To enable students to complete timed writings on impromptu subjects successfully;
·   To have students probe themes as they are evidenced in a variety of works;

·   To enable students to synthesize treatments of specific themes in a variety of works;

·   To develop and practice effective speaking and listening skills;

·   To experience content that is related to broad-based issues and themes;

·   To allow for the in-depth learning of a self-based topic within an area of study;

·   To encourage the development of projects that challenge existing as well as “new” ideas; 

·   To inspire and help students grown in their knowledge and love of literature and their regard for the people who create; 

·   To encourage them to develop a deep and abiding resonance with some literary text; 

·   To teach students to read, write, and discuss works within and without the evolving literary canon and with precision, sensitivity, energy , and imagination; and

·   To allow them to shape their own values and preferences with respect to both the style and substance of others. 

Writing Component

Writing is an integral part of the AP English Literature and Composition course.  Writing assignments focus on the critical analysis of literature and include expository, analytical, and argumentative essays.  As well, it provides creative and research opportunities.  Although critical analysis makes up the bulk of student writing, creative writing assignments help students see from the inside how literature is written, sharpen their understanding of what writers have accomplished, and deepen their appreciation of literary artistry.  The goal of each type of writing assignment is to increase students’ ability to explain clearly, cogently, even elegantly, what they understand about literary works and why they interpret them as they do. 

As prescribed in the College Board Acorn booklet, writing instruction includes attention to developing and organizing ideas in clear, coherent, and persuasive language.  In includes study of the elements of style and attends to matters of precision and correctness as necessary.  Emphasis is placed on stylistic maturity, which is characterized by the following: 

· A wide-ranging vocabulary used with denotative accuracy and connotative resourcefulness;

· A variety of sentence structures, including appropriate use of subordinate and coordinate constructions; 

· A logical organization, enhanced by specific techniques of coherence such as repetition, transitions, and emphasis;

· A balance of generalization with specific illustrative detail; and

· An effective use of rhetoric, including controlling tone, maintaining a consistent voice, and achieving emphasis through parallelism and antithesis. 

Writing Portfolio

An evaluation of student writing will be presented in a portfolio at the end of the year.  Possible portfolio products include: 

· A paper focusing on a single short story or a pair of short stories.

· A critical review focusing on a single novel of the student’s choice.

· A group research paper focusing on an American novelist or poet. 

· A mini research paper focusing on assigned outside reading. 

· A paper in which the student reflects upon or assesses the writing in his/her own portfolio.

· Three to five revised products.

· At least one paper done in collaboration with a partner. 

· A paper based on the student’s response to a professional theater production.
Description of Extended Course Activities

Central to the success of the course in the student’s willingness to participate in class discussions, development of complex, abstract, and/or higher order thinking skills, and his/her acceptance of the responsibilities afforded gifted and talented students. 

The following enrichment activities are designed to enhance the learning experiences of gifted and talented students: 

· Interactive Research Project – Students will research community awareness or current issues, and then write and produce a documentary film of the community history, its inhabitants, art, and other cultural elements. 

· Personal Diaries – Each student will produce a personal literary history and/or intellectual autobiography of his/her own growth as a reader and writer.

· Literary Movements Project – Before the study of The Stranger and the Existentialist Movement in literary history, research facts and authors associated with the movement, and participate in a creative group presentation in seminar format

· Interdisciplinary Philosophy Exercise – After the study of Crime and Punishment in English IV Advanced Placement, students in Independent Study in English will research major philosophers, compose Power Point presentations of philosophers, emphasizing the basic elements of the existential concepts as applied to fiction, and present findings in a formal setting. 

· Theatre Field Lesson – Throughout the year, students are encouraged to attend a professional theatre production and complete journal responses and/or critical reviews, which reflect personal learning experiences from the lesson. 

· The Epic Tradition Project – After a comprehensive review of tragedies, epics, epic conventions, and the study of a modern tragedy, students will select one of the following learning experiences as a culminating seminar activity.  Students may: 

Read “Tragedy and the Common Man” and explore the topics of Ethics; the American Dream, and the tragedy of the common man as viewed in the modern drama Death of a Salesman.  Then, create a class panel in which the epic character (hero) or historical figure is interviewed by panel members

or

Write a one-act tragedy about contemporary life.

or

Research the roles of women in the epics.

or

Choose a recent athletic event and point out elements that easily lend themselves to epic descriptions.  Recapitulate epic conventions in which students may provide examples from everyday society.


Students will present the findings in a major seminar activity. 

· Group Research Project/Masters of Russian Fiction – After the study of Crime and Punishment, students will select another novel of literary merit to read, analyze and complete a group research paper.

· Creative Reflections/Poetry Unit – Students will formulate a list of “universal concepts” – things that most people in different parts of the world think are important, care about, fear, wish for, experience, and so on.  Some examples are Love, freedom, death, tolerance, prejudice, etc.  Students will discuss and react to the sample concepts and write a personal essay expressing their feelings about one of the concepts.  Using the main idea or ideas from the personal essay concept, students will find a published poem with the same, similar, or opposing idea.  Additionally, students will create an original poem using those ideas from the personal essay and published poem.  As a culminating activity, students will prepare Socratic seminar discussions, coordinating the ideas explored in the published poem, personal essay, and the original poem.  Students will share knowledge gained from this experience with classmates. 
Methods of Evaluating Student Outcomes

English IV Advanced Placement student evaluations will be based on achievements on released national Advanced Placement examinations, timed essays, peer editing activities, class participation, and teacher made instruments.  As well, they will be assessed through oral presentations, projects and portfolio content. 

Grading Policy

Six weeks grades are computed by averaging the numerical grades assigned to particular aspects of student work. The Dallas ISD policy for grades is as follows:


Class work/Homework

-
40%


Tests




-
25%

Projects/Products


-
20%


Six weeks test grade


-
15%

Assignments will be categorized at the teacher’s discretion. Please review the district’s grading policy for rationale, and review the Classroom Discipline Management Plan for the TAG English Department’s late work policy and procedures.

Composition and Essay Grading

When appropriate, grading will be done according to College Board standards.  The scoring method uses a scale of 0 to 9, O being the lowest, 9 the highest.  The following conversion chart will be used in converting your score into a numeric grade: 


AP Rubric Score


Numeric Grade



9




97



8




93



7




87



6




83



5




75



4




67



3




63



2




55



1/0




50

Pre-Course Assignment

As part of the literary study for AP English Literature and Composition, students are asked to carefully read the following works during the summer: 

· The Great Gatsby  by  F. Scott Fitzgerald
During the first few days of school students will be asked to respond to a variety of assignments, including essays, regarding these works.   Assignments will be graded on the factual knowledge as well as the quality of written responses and writing ability.  With this in mind, students are asked to complete a Reading Record Form as these works are read.  These forms will help in remembering the important literary elements, and will be valuable as students continue Advanced Placement course work.  If possible, the forms should be completed and saved on a computer disc or flash drive for use on the school’s computers.
Attendance, Late Work, Grading

You are expected to be present in class each day.  The class moves rapidly through material.  A major difference in AP courses and non AP courses is the pacing.  If you must miss class, you are expected to have a buddy that you can communicate with, so you will be prepared for the day following your absence.  Late work is not accepted.   Daily assignments will be averaged together for one major grade per six weeks.  The bulk of your six weeks’ grade will be tests, essays, timed writings and major projects.

Texts

Perrine’s Literature

Arp, Thomas. Perrine’s Literature.  New York:  Harcourt Brace College     Publishers, 1998.

The Great Gatsby – F. Scott Fitzgerald
Oedipus the King - Sophocles
Frankenstein – Mary Shelly

Othello – William Shakespeare

The Inferno – Dante
Hard Times – Charles Dickens

The Importance of Being Earnest – Oscar Wilde
All the Pretty Horses – Cormac McCarthy

Reading Assignments 

Students are expected to read every assignment and be prepared to discuss and write about the text.  Students will locate criticisms of the long works studied using the critic’s analysis to complement their thoughts on the work and to introduce the critic’s ideas into the classroom for discussion.  Students will choose from an instructor prepared list one additional work each six weeks for independent study.  This course requires more reading than most English classes, so students should plan their schedules wisely.

Writing Assignments

Students will write several times each week, both out of class and in-class.  Students will write short critical papers analyzing novels, dramas, and poems.  These essays focus on close analysis of the text to support an original thesis [C3].  Each week students will have an opportunity to respond to a released AP prompt in a timed setting.  Three assignments of responding to an unabridged criticism of a major work studied will be required.  One research-based paper of approximately six pages will be required; the finished product will be in MLA format.  Students will be expected to take out of class assignments through several drafts with instructor and peer's suggestions for revision.  All writing will be assessed using a rubric that students have access to prior to the assignment [C4].  In-class timed writings will be evaluated using College Board scoring guides for the prompt addressed [C5].
Students will also have the opportunity to write creative assignments that reflect the styles of the novels or poems being studied.  The responses to these creative assignments should reflect the students’ understanding of the techniques the writer uses to create a particular genre.  

Syllabus, Semester One

“Caught”

This semester will focus on literary works whose characters because of fate, society’s conventions, gender, race, or the human condition are unable (or feel that they are unable) to be in control of their lives and the actions that result from such feelings.

First Six Weeks:  Public Life and Private Lives (Man’s Search for Identity) 
Reading [C2]

Heart of Darkness (summer reading assignment)

Class Novel: The Great Gatsby – F. Scott Fitzgerald
A. Introduction of Course/Diagnostic Testing/Review of Epic (Note works for additional reference.)

1. Vocabulary/literary terms

2. Diagnostic writing assignment on an AP Literature prompts
3. Critical thinking exercises

            B. Introduction to Unit One – Fashioning of the Hero


1.Class Drama/

2. Ethics exercise


3. Journal activities
A. Poetry Studies: Browning, Dickinson, Auden, etc. 

B. Continue detailed study of summer reading assignments. 

“Tragedy and the Common Man” Arthur Miller

Close reading and analysis of selected passages:


Excerpt from We Were the Mulvaneys, released College Board prompt, 2003, B


Excerpt from The Shipping News, released College Board prompt, 2005, B

Choice Novels
       Pride and Prejudice – Jane Austen

       Native Son – Richard Wright

       Light In August – William Faulkner

       Invisible Man – Ralph Ellison

       The Awakening – Kate Chopin

       As I Lay Dying – William Faulkner

       Ceremony – Leslie Silko      

       Sons and Lovers – D.H. Lawrence

       The Joy Luck Club – Amy Tan

       The Sun Also Rises – Ernest Hemingway

       Song of Solomon – Toni Morrison


Writing

Personal Narrative (College Application Essay)

Timed writing [C4]: 

Question 3, College Board released prompt, 1995


Question 3, College Board released prompt, 2005

Style analysis of selected passages [C3]:

Excerpt from We Were the Mulvaneys, released College Board prompt, 2003, B


Excerpt from The Shipping News, released College Board prompt, 2005, B


Comparison of passages from Ethan Frome

Other

Literary terms review

AP multiple choice practice

Smith and Dewar Vocabulary Study

Second Six Weeks:  Fashioning of the Hero (Man’s Search for Greatness)
Reading

Othello
Poetry


Chapters 1-9 in Perrine:  In-class reading of poetry with discussion of speaker, 

situation, tone, diction, imagery, figurative devices, sound, and structure [C2]

Poems to read and discuss:


“Terence, This Is Stupid Stuff,” “Blackberry Picking,” “Naming of Parts,”


“Hymn to God the Father,”  “Richard Cory,” “Valediction Forbidding 


Mourning,” “To His Coy Mistress,” “Living in Sin,”  “A Late Aubade,”


“My Last Duchess,”  “Grace to Be Said At the Supermarket,” “Batter 


My Heart, Three-Personed God,” “The Oxen,” “T’was Warm at First like Us,”


“The Darkling Thrush,”  “Barbie Doll”


Other poems students express interest in will be added.

Writing


One page responses to selected literary technique (tone, diction, imagery,



figurative language, syntax, structure) in various poems [C3]

Timed writings [C4]:


“Blackberry Picking,” released College Board prompt, 1999



“The Broken Heart,” released College Board prompt, 1995



Question 3, released College Board prompt, 1991


Summary and response to unabridged criticism of The Awakening


Dialectical journal on The Awakening

Creative writing:  Create a chapter for The Awakening to fit somewhere 




     between chapters 3-38 that imitates Chopin’s style.

Other

Multiple choice practices
Smith and Dewar Vocabulary Study

Poetry terms review and test

Socratic seminar (graded discussion)

Third Six Weeks

Reading [C2]

Frankenstein
“The Love Song of  J. Alfred  Prufrock”

Selected satires:  “A Modest Proposal,” passages from William F. Buckley, Jr. 


                “I Want a Wife,” and contemporary selections students provide

Independent study novel completed

Close reading of selected passages

Writing

Summary and response to unabridged criticism of Hamlet

Explication of selected soliloquies from Hamlet [C3]
Analysis of Henry IV soliloquy, released College Board prompt, 1990

Analysis of satiric voice in excerpt from Addison’s diary, released College Board


Prompt, 2000

Timed writings [C4]:

Question 3, released College Board prompt, 1999


Question 3, released College Board prompt, 1994 


Paired poems, excerpt from Odyssey and  “Siren Song,” released College Board


       prompt, 2000


Excerpt from Tom Jones, released College Board prompt, 2001

Semester Exam:


“Prelude,” released College Board prompt, 


Q3, released College Board prompt, 2003

Other

Multiple choice practices
Smith and Dewar Vocabulary Study

Syntax (schemes) review





Syllabus, Semester Two

“Freed”

This semester will focus on literary works whose characters dare to question society’s expectations and conventions and find, perhaps in unorthodox ways, how to become the person they desire to be. 

Fourth Six Weeks

Reading [C2]

The Inferno
Essays:

 Excerpt from Race:  How Blacks and Whites Think and Feel About the American
     Obsession, Studs Terkel

 “Dispatches from a Dying Generation,” Nathan McCall, Literary Cavalcade

“Black Men and Public Space,” Staples, Bedford Reader

“The White Race and Its Heroes,” Eldridge Cleaver, Soul on Ice

Poetry:

“Dover Beach,” “One dignity delays for all,”  “I heard a fly buzz,”  “The Apparition,”  “The Flea,”  “The Chimney Sweeper,”  “Woman Work,”

“A Work of Artifice,”  “Constantly risking absurdity,”  

Selected poems chosen by students

Selected sonnets from several centuries

Writing

Style analysis of chosen chapter from Invisible Man
Explication and analysis of selected poems [C3]
Creative:   Write a sonnet

Portfolio analysis:  Students will review first semester writings and write a reflective


essay on their journey to becoming a good writer.

Research project: 

Choose a poet and two of the poet’s poems to research.  A   documented paper

(MLA format) and oral presentation will fulfill the requirements of this project.

Timed writings [C4]:

Excerpt from The House of Seven Gables, released College Board prompt, 1996


“The Chimney Sweeper” poems, released College Board prompt, 2005
Other
Multiple choice practices
Smith and Dewar Vocabulary Study

AP Mock Exam:  College Board Released 2000 AP Exam

Fifth Six Weeks

Reading [C2] 
Lady Wyndemere’s Fan
All the Pretty Horses
“The Hollow Men”

Writing

Reflective essay on some topic arising from study of Invisible Man

Analysis of passages from Heart of Darkness

Summary and response to unabridged criticism on Invisible Man OR Heart of Darkness
Poetry project:  After reading a variety of poems written in response to a work of art



(“The Starry Night,” Anne Sexton; “Van Gogh’ Bed,” Jane Flanders;



“Brueghel’s Two Monkeys,”  Wislawa Szymborska, “Mourning Picture,”



Adrienne Rich; “Musee des Beaux Arts,” W. H. Auden [C2]), students will



Choose a work of art and compose an original poem in response to the art.

Timed writings [C3]:

Question 3, released College Board prompt, 2005


Question 3, released College Board prompt, 2000


“The Pupil,” released College Board prompt, 2004

Other

Multiple choice practices
Smith and Dewar Vocabulary Study

Sixth Six Weeks

Reading [C2]

All the Pretty Horses
Novel for independent study completed

Review of long works previously studied:  The Scarlet Letter, The Adventures

       Of Huckleberry Finn, The Crucible, Their Eyes Were Watching God,

       Bless Me, Ultima, Julius Caesar, Death of a Salesman

Writing

Comparative essay of Oedipus the King and Othello
          Play [C4]
Reflective essay on independent novel

Response to Question 3 released prompt applicable to independent novel

Other

Multiple Choice Practices
Smith and Dewar Vocabulary Study

